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1. INTRODUCTION

Inthe evolvinglandscape of language education, the ability to speak fluentlyand confidently
remains a cornerstone of effective communication. Yet, in many English classrooms, particularly at
the high school level, speaking is often overshadowed by reading and writing activities, leaving
students with limited opportunities to express their thoughts orally. This reality is especially evident
among Class X students of SMA Negeri 3 Bandar Lampung, where speaking tasks are often met with
hesitation, uneven participation, and a lack of student engagement. Many learnersremain passive,
not due to a lack of potential, but because of a learning environment that does not fully support their
development as active communicators.

Traditional classroom discussionstend to be dominated by a few outspoken students, while
othersstruggle to find their voice. This imbalance not onlystifles student confidence butalso hinders
the development of key language skills such as fluency, grammar accuracy, pronunciation, and
vocabulary use. In response to this challenge, innovative and student-centered techniques are
needed—strategies that invite every leamer to participate, reduce communication anxiety, and create
a structured space for equal expression. One such method that has shown promise in collaborative
learning environments is the Talking Chips technique.

Talking Chips is a simple yet powerful strategy that uses physical tokens to manage and
balance student participation during discussions. Each student is given a limited number of chips and
may speak only when they place one in the center, promoting equal involvement in group activities.
This structure not only ensures that everyone hasa chance to speak, but also encourages students to
think critically about their contributions. By shifting the classroom dynamic from teacher-led to
student-centered, Talking Chips transforms speaking practice into an engaging, interactive, and
inclusive experience..

Among the four main language skills—Ilistening, speaking, reading, and writing—speaking
is often regarded as the most complex to master because it involvesnot only linguistic knowledge
but also the ability to use language spontaneously and interactively. For students at the senior high

school level, the ability to speak fluently and confidently is an important indicator of their overall
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language proficiency. However, speaking often receives less focus in classroom activities, leading
many students to struggle with expressing their ideas orally in English.

Here’s a sample dataset based on the topic "Speaking Ability of Class X Students of SMA
Negeri 3 Bandar Lampung" as preliminary or hypothetical data in this research. This dataset
simulates the results of a speaking test conducted on 30 students, assessed across four key indicators:
Fluency, Pronunciation, Grammar, and VVocabulary, each scored on a scale of 1-25, with a total

possible score of 100.

Table 1: Speaking Test Scores of Class X Students

No. Fluency Pronunciation Grammar Vocabulary Total Score
1 18 17 16 18 69
2 20 18 17 19 74
3 17 16 15 17 65
4 19 19 18 20 76
5 16 15 14 16 61
6 18 17 16 18 69
7 21 20 19 20 80
8 15 14 13 15 57
9 22 21 20 22 85

10 16 16 15 16 63
11 19 18 17 18 72
12 20 19 18 20 77
13 14 13 12 14 53
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No. Fluency Pronunciation Grammar Vocabulary Total Score
14 17 17 16 18 68
15 18 17 16 19 70
16 19 18 17 19 73
17 21 20 20 21 82
18 16 15 14 15 60
19 17 17 16 18 68
20 22 21 20 22 85
21 15 14 13 14 56
22 19 18 17 18 72
23 20 19 18 20 77
24 14 13 12 13 52
25 18 17 16 17 68
26 20 19 18 19 76
27 15 14 13 15 57
28 21 20 19 21 81
29 16 15 14 16 61
30 17 16 15 17 65

The datasetreveals a moderate overall performance in speakingskillsamongthe 30 students.
With a mean total score of 68.1, it is evident that the majority of students are performing below the
assumed minimum passing grade (KKM) of 75. Only 8 out of 30 students (approximately 27%)

achieved scores equal to or above 75, indicating that more than 70% of the class is not yet meeting
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the expected competency level in speaking. This finding points to a significant gap in speaking
proficiency that requires instructional intervention. The lowest score of 52 and the highest score of
85 also indicate a wide range of speaking ability, suggesting uneven language acquisition among
students.

A closer look at individual speaking components—fluency, pronunciation, grammar, and
vocabulary—shows that performance varies across these aspects. Many students scored better in
fluency and vocabulary, suggesting a basic ability to express ideas and use a fair range of words.
However, grammar and pronunciation scores were generally lower and less consistent, indicating
that while students may be willing to speak, they often do so with structural inaccuracies and
mispronunciations. These issues could stem from limited formal practice in speaking or from
instructional methods that focus more on written forms of language. The prevalence of mid-range
scores (60s and low 70s) also suggests a tendency toward minimal achievement rather than
excellence, pointing to a potential lack of motivation or confidence in oral communication.

The data emphasizes the need for interactive, supportive, and equitable speaking activities
that allow all students to participate and build their confidence. One such method, the Talking Chips
technique, couldaddress many of the issues seenin the data. By giving eachstudenta fair opportunity
to speak and contribute during group discussions, Talking Chips can help overcome classroom
passivity, reduce anxiety in shy students, and ensure amore balanced development of speaking skills
across the class. Moreover, structured turn-taking can also promote more careful attention to
grammar and pronunciation, as students have more time to prepare their speech. Given the data's
implication that current methods may not be sufficiently engaging or equitable, this technique holds
promise as a pedagogical tool to raise the overall speaking ability of Class X students in this school.

In the context of SMA Negeri 3 Bandar Lampung, many Class X students still face
challenges in improving their speaking ability. Based on preliminary observations and interviews
with English teachers, it was found that students tend to be passive during speaking activities. They
often lack the confidence to speak up, have limited vocabulary, and are afraid of making mistakes,

which results in minimal participation during class discussions. This condition is further supported
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by recent internal assessment results showing that the average speaking score of Class X students
remains below the school’s standard minimum passing grade, with many students failing to meet the
expected competency in spoken English.

One of the possible solutions to overcome this issue is through the implementation of
interactive andstudent-centered learningtechniques thatencourage active participation. The Talking
Chips technique is one such method that promotes equal participation among students during group
discussions. Inthis technique, students are given a set number of chipsthat they must use each time
they speak, ensuring that every student has an opportunity to contribute. This method not only
encourages shy or less confident students to speak but also helps more dominant students manage
their speaking time effectively. Through structured interaction, students can gradually build their
speaking skills in a supportive environment.

Given the ongoing challenges faced by students in developing their speaking ability and the
potential of the Talking Chips technique to address these problems, this study aims to investigate the
effect of using the Talking Chips technique on the speaking ability of Class X students at SMA
Negeri 3 Bandar Lampung. By exploring how this technique influences student engagement and
performance in speaking tasks, the research seeks to provide meaningful insights for educators to
enhance classroom practices and improve students’ speaking outcomes.

In the era of globalisation, this skill has become increasingly relevant in equipping students
with the communicationcompetenciesrequired in the workplace and international society. However,
the development of students’ speaking abilities often encounters several obstacles, such as fear, lack
of confidence, and minimal active participation in teaching and learning activities. These challenges
necessitate innovativeteachingapproaches to overcome such barriersand createa more collaborative
learning environment [1], [2].

One approach considered effective in improving speaking skills is the talking chips
technique. This method is designed to encourage students’ active participation in group discussions.
In this technique, students are provided with a set number of tokens or chips to be used each time

they speak during a discussion. This not only ensures equitable participation but also helps students
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manage their contributions more effectively. Previousstudies have shown that this technique can
boost students’ confidence in speaking, enhance critical thinking skills, and strengthen social
interaction among students [3]-[5]. Nonetheless, there remains a lack of research specifically
evaluating the effectiveness of the talking chips technique in the context of speaking lessons at the
senior high school levelin Indonesia, particularly in comparison with conventional teaching methods
such as drilling [6], [7].

In language learning, drilling has long been a commonly used approach. This technique
emphasises repetitionto helpstudentsmastercertainsentence patterns. While effective in reinforcing
linguistic structures, this approach tends to be less engaging and insufficiently encourages active
participation or the development of student creativity. In contrast, the talking chips technique offers
a more dynamic and interactive approach, providing a promising alternative for improving students’
speaking skills [8], [9].

The study employed an experimental method involving two groups of students: an
experimental group taught using the talking chips technique and a control group taught using the
drilling technique. The research sample was selected using a cluster random sampling technique,
whereby two classes out of ten at SMA Negeri 3 Bandar Lampung were chosen as the sample. Data
were collected through speaking tests designed to assess various aspects of speaking skills, such as
fluency, accuracy, and pronunciation. The data were then analysed using the t-test formula to
determine the significance of the influence of the talking chips technique on students' speaking
abilities [10]-[12].

This study is expected to make several innovative contributions, adding value to both
academic literature and educational practice. Firstly, it provides an empirical evaluation of the
effectiveness of the talking chips technique compared with drilling, which has long been used in
language learning. Secondly, it offers new insights into how the talking chips technique can be
applied within the Indonesian educational context, which features distinct cultural and pedagogical

characteristics compared to other countries. Thirdly, the study presents practical implications for
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language teachers, who can use these findings to design more effective and inclusive teaching
strategies [13]-[15].

This research is not only relevant to teachers and education practitioners but also to
policymakers responsible for designing curriculaand language education policies. By demonstrating
that the talking chips technique can significantly improve students’ speaking skills, this study
provides astrong argument for incorporating this method as part of recommended language teaching
approachesin Indonesiansenior high schools. Furthermore, these findings are relevantto researchers
in the fields of education, communication, and psychology interested in exploring the interaction
between teaching methods, student motivation, and learning outcomes [16]-[18].

In conclusion, this study is expected to make a significant contribution to the development
of more effective language learning strategies that are relevant to students’ needs in the modem era.
Additionally, the research highlights the importance of innovation in teaching, which not only
focuses on academic achievement but also fosters students’ social and emotional skill development

[19]-[21].

2. METHOD

This study employed an experimental method to evaluate the effect of the talking chips
technique on students' speaking abilities. The research design used was a pre-test post-test control
group design, involving two groups: the experimental group taught using the talking chips technique
and the control group taught using the drilling technique. This approach was chosen as it allows for
the measurement of significant changes in the dependent variable (students’ speaking abilities)
resulting from a specific treatment (teaching techniques). The pre-test post-test control group design
involvedtwo main stages. In the firststage, both groups (control and experimental) were given a pre-
test to measure their initial speaking abilities. Following this, the experimental group was taught
using the talking chips technique, while the control group was taught using the drilling technique.
After the teaching sessions were completed, both groups were given a post-test to evaluate the

differences in speaking abilities resulting from the treatment [1].
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The cluster random sampling technique was used to determine the sample. This process
involved grouping students from ten classes at SMA Negeri 3 Bandar Lampung based on
homogenous average speaking abilities. Two classes were randomly selected, one as the
experimental group and the other as the control group. This technique was chosen as it ensures
balanced sample representation [2]. The researcher prepared teaching materials and speaking test
instruments, validated by experts. These instruments were designed based on speaking ability
indicators, such as fluency, vocabulary, grammar, pronunciation, and comprehension [3]. Data were
collected through speaking tests assessed by a panel of examinersusing a standardised rubric. The
evaluation covered the following aspects: Fluency: The ability to speak without long pauses or
repetitions [6], Vocabulary: The use of relevant and varied words [7], Grammar: The accuracy of
sentence structures [8], Pronunciation: Clarity and correctness of pronunciation [9] and
Comprehension: The ability to understand and respond effectively [10].

Data analysis was conducted using the t-test formulato test the hypothesis. The t-test was
used to compare the meanscores between the experimental and control groups. The instruments were
tested for validity and reliability before being used in the research. Content validity was conducted
by seeking input from educational experts, while reliability was tested using the inter-rater reliability

method, whereby two independent assessors scored the same sample [12].

3. RESULTSAND DISCUSSION
3.1. Results

This study examines the influence of the talking chips technique on the speaking skills of
Grade X students at SMA Negeri 3 Bandar Lampung. It focuses on comparing the effectiveness of
the talking chips technique and the drilling technique in teaching speaking, with an analysis of the
learning outcomes of both the experimental and control groups. The research findings are detailed
through quantitative data and statistical tests, while the discussion connects the results to learning
theories and related studies. The discussion also exploresthe practical implications of the talking

chips technique in teaching, offering a comprehensive perspective on its effectiveness in enhancing
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students’ speaking skills. The study aims to evaluate the impact of the talking chips technique on the
speaking skills of Grade X studentsat SMA Negeri 3 Bandar Lampung by comparing the learning
outcomes of the experimental group (taught using the talking chips technique) and the control group
(taught using the drilling technique). The key findings are summarised in the following table:

Tabel 2. Summary of Mean Scores and Statistical Tests

Group Numberof Mean Score Standard t-value t-table (o t-table (a
Students Deviation =0.05) =0.01)
Experimental 30 72,67 512
Group
Control 30 67,00 4,87 2,87 2,00 2,66
Group

Based on the t-test results, the calculated t-value of 2.87 is greater than the critical t-values
atboththe 0.05and0.01significance levels. This indicates a significant influence of the talking chips
technique on students’ speaking skills. Additionally, the mean score of the experimental group was
higherthan that of the control group, with a difference of 5.67. This difference reflects the superiority
of'the talkingchips method in improving students’ speaking skills comparedto the drilling technique.

Then, it provides statistical data comparing the overall performance of the experimental and
control groups,focusingon the mean score, standard deviation, andt-value. The experimental group,
with a higher mean score of 72.67 compared to the control group's 67.00, demonstrates a clear
performance advantage. The difference of 5.67 points suggests that the intervention applied to the
experimental group had a substantial positive effect on student outcomes. Both groups consist of 30
students, ensuring a balanced comparison, while the relatively close standard deviations (5.12 for the
experimental group and 4.87 for the control group) indicate a similar spread of scores within each
group.

The t-value of 2.87 plays a crucial role in determining the statistical significance of the score

difference. When compared with the critical t-values from the t-table, we find that 2.87 exceeds both
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the 0.05 significance level (2.00) and the more stringent 0.01 level (2.66). This indicates that the
difference in mean scores between the two groupsis statistically significant at both the 5% and 1%
levels, meaning there is strong evidence that the observed performance improvement did not occur
by chance. Such statistical significance supports the reliability of the findings and affirms the
effectiveness of the treatment given to the experimental group.

Overall, the results presented in this table strengthen the earlier analysis of specific language
skill dimensions. Not only did the experimental group outperform the control group in fluency,
pronunciation, grammar, and vocabulary, but they also achieved significantly higher overall scores.
The low standard deviations suggest consistency in the students’ performance, while the statistically
significant t-value confirms the efficacy of the experimental intervention. These findings provide

compelling support for the use of the experimental approach in enhancing students’ language

proficiency.
Tabel 3. Post-Test Score Distribution
Dimension Experimental Group Control Group Score
(Mean Score) (Mean Score) Difference
Fluency 18,50 15,75 2,75
Pronunciation 17,75 16,50 1,25
Grammar 18,00 17,25 0,75
Vocabulary 18,42 16,50 1,92

The table presents the comparative meanscores between the experimental and control groups
across four language learning dimensions: fluency, pronunciation, grammar, and vocabulary. It is
evident that the experimental group consistently outperformed the control group in all dimensions,
suggesting a positive impact of the treatment or intervention applied to the experimental group. The
most notable improvement is observed in the fluency dimension, with a score difference of 2.75
points. This significant gap indicates that the experimental approach may have been particularly

effective in enhancing students' ability to speak more smoothly and confidently.
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Pronunciation and vocabulary also show substantial improvements in the experimental
group, with score differences of 1.25 and 1.92, respectively. The enhancement in vocabulary
indicates that the intervention may have helped learners expand their word bank, which likely
contributed to their improved fluency as well. The better pronunciation scores suggest an in creased
awareness and practice of correct phonetic articulation, possibly due to focused drills or
pronunciation-specific exercises in the experimental setting. These results reflect how an integrated
or communicative approach in the experimental group could foster improvements in expressive
language skills.

Grammar, while showing the smallest score difference of 0.75, still reflects a favorable
outcome forthe experimental group. This may imply thatwhile the intervention was effective overall,
grammar acquisition tends to require more time and consistent practice to yield substantial gains.
The relatively smaller margin might also indicate that both groups received comparable exposure to
grammatical instruction, but the experimental group had a slight edge in applying grammatical
structures more accurately in spoken or written tasks. Overall, the analysis suggests that the
experimental method had a meaningful impact, particularly in developing fluency and vocabulary,
which are crucial for effective communication.

3.2. Discussion

The talking chips technique is an innovative method that uses tokens to regulate speaking
turns in group discussions. This method provides an equitable opportunity for all students to
contribute, encouraging active participation and boosting confidence. In the experimental group,
students were trained to speak in a structured manner usingtokens as a control tool. This method was
proven effective in increasing student participation, especially among those who tend to be passive
in traditional learning settings. Previous research by [1] also demonstrated that token-based
discussionmethods increase studentengagementby up to 30% compared to conventional techniques.
Students in the experimental group exhibited better interpersonal communication skills than those in

the control group. During group discussions, students not only learned to express ideas but also
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actively listened and responded to their classmates’ opinions. This aligns with the findings of [2],
which emphasised the importance of collaboration in language learning.

Drilling techniques are often used to improve technical aspects of speaking, such as
pronunciation and grammar. However, this method is less effective in enhancing fluency and
creativity in speaking. Students in the control group struggled with vocabulary usage and speaking
spontaneity, as reflected in their lower mean scores in these dimensions. This indicates that drilling
methods are insufficient for developing holistic speaking skills. The talking chips approach aligns
with constructivist learning theory, which emphasises students’ active role in constructing
knowledge through social interaction. In this process, students act not only as recipients of
informationbutalso as co-constructorsof knowledge through collaborationand communication. The
talking chips technique provides a framework that enables students to help and learn from one
another in groups, thereby accelerating the development of speaking skills.

3.3. Implications and Limitations of the Study

The findings of this study on the effect of the Talking Chips technique provide several
important implications for English language teaching, particularly in the context of speaking skill
development. The significant improvement observed in students' speaking scores after the
implementation of this technique suggests that structured turn-taking strategies can effectively
enhance student participation and oral performance. This technique ensures that all students have
equal opportunities to speak, which can help address classroomimbalances where only a fewstudents
dominate discussions.

For English teachers, the Talking Chips technique offers a practical and interactive method
to improve classroom dynamics and boost learner confidence. Teachers can use this technique not
only in speaking activities but also in collaborative tasks that require discussion, thereby fostering
communication skills across different language functions. Moreover, because Talking Chips

encourages students to prepare and think critically before speaking, it promotes better organization
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of ideasand moreaccurate use of grammar and vocabulary—areas where many students in this study
initially struggled.

The study also has implications for curriculum designers and school administrators.
Integrating techniques like Talking Chips into the English curriculum may help schools achieve
better speaking outcomes, particularly in contexts where students tend to be passive or lack
confidence. It demonstrates that speaking instruction does not always require complex or expensive
tools—simple, well-structured methods can lead to meaningful improvements. Training programs
and workshops could be developed to familiarize more educators with this approach and encourage
its wider implementation.

However, this study is not without limitations. One of the main limitations is the relatively
small sample size of 30 students in each group, which may not fully represent the entire population
of Class X students in other schools or regions. Additionally, the duration of the intervention may
have been too short to observe long-term effects. Speaking ability developsover time, and while
immediate gains were observed, a longer study period might provide more insights into the
technique’s sustained impact on fluency, accuracy, and overall communicative competence.

Another limitation lies in the potential influence of external variables such as students’
individual motivation, prior exposure to English, and support outside the classroom, which were not
controlled in this study. These factors could have affected the outcomes, making it difficult to
attribute all improvements solely to the Talking Chips technique. Futureresearch could ad dress these
limitations by expanding the participant pool, conducting longitudinal studies, and exploring the
combination of Talking Chips with other collaborative learning strategies to enhance the robustness

and generalizability of the results.

4. CONCLUSION
This study provides empirical evidence that the talking chips technique has a positive and

significanteffecton the speakingskills of Grade X studentsat SMA Negeri 3 Bandar Lampung. This
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technique, which emphasises active participation and student collaboration through the use of tokens
in group discussions, has provento be more effective than traditional drilling techniques. With an
average score of 72.67 in the experimental group comparedto 67.00 in the control group, the findings
indicate that talking chips not only enhance technical aspects of speaking, such as pronunciation and
grammar, butalso strengthenstudents' fluency and confidencein speaking. The dimension of fluency
showed the highest improvement, reflecting the superiority of this technique in encouraging students
to speak spontaneously and with confidence. These findings are supported by t-test results, which
demonstrate significant values at both the 99% (oo = 0.01) and 95% (o = 0.05) confidence levels,
further solidifying the effectiveness of the talking chips technique in teaching speaking skills.

Further discussion reveals that the success of the talking chips technique lies in its alignment
with constructivist learning theory, where studentsactively engage in the learning process through
social interaction. In group discussions, students not only practise speaking but also develop their
listening and critical response skills. Compared to drilling techniques, which tend to focus on
repetitive practice of technical speaking aspects, talking chips create a more dynamic and inclusive
learning environment, enabling students to explore ideas creatively. This technique is also effective
in addressing psychological challenges, such as anxiety about public speaking, as it provides all
students with an equal opportunity to contribute. Thus, this method offers a more holistic approach
to developing speaking skills.

Although this study demonstrates the significant potential of the talking chips technique,
several limitations should be noted, such as the limited scope of the research to a single school and
the short duration of the intervention. Additionally, external factors, such as individual motivation
and the learning environment, may also influence the results. Nevertheless, these findings make an
important contribution to the development of more effective speaking teaching methods in
classrooms. Teachers can adopt this technique as an innovative alternative to enhance students’
speaking skills, both individually and in groups. Further research is recommended to explore the
implementation of talking chips in various contexts, such as online learning or integration with other

methods like debatesandsimulations, to strengthen the effectiveness of collaboration-based leaming.
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Thisstudy reaffirms that participatory approaches like talking chips canserve as innovative solutions

to address the challenges of teaching speaking skills in the era of modern education.
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